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Assessment of Student Learning Outcomes in General Education:  

Summary Report (GENED-2): 2009-2010

Policies and Procedures
Consistent with SUNY policies, the Report of the Provost’s Advisory Task Force on the Assessment of Student Learning Outcomes, Guidelines for the Implementation of Campus-Based Assessment and policies and guidance from the General Education Assessment Review (GEAR) Group, SUNY campuses with undergraduate students assess student learning in the general education learning outcome areas that are part of the SUNY General Education Requirement on a three-year cycle.   Each campus has a general education assessment plan approved by the General Education Assessment Review (GEAR) Group and completes a Summary Report on the assessments it completes.  

Procedural change.  For each completed review, chief academic officers are asked to keep a completed electronic copy of this GENED-2 form, or the same information in another format.  The Office of the Provost at System Administration may request the form for periodic audits based on samples of campuses.  
	a.  Name of Institution (and branch if relevant)

	PURCHASE COLLEGE


	b.  Year of Previous Assessment
	c.  Year of Current Assessment

	2006-07
	2009-10


	d.  Campus Contact Name
	e.  Email

	Bill Baskin
	Bill.baskin@purchase.edu


	f.  Student Outcome Areas Included in Report (Check all that apply.)

	_x_ American History
	_x_Humanities
	__Other World Civilizations

	Basic Communication

__Written

__ Oral
	__Information Management
	__Social Sciences

	__Critical Thinking (Reasoning)
	__Mathematics
	__The Arts

	__ Foreign Language


	__Natural Sciences


	_x_Western Civilization




Assessment of Student Learning Outcomes in General Education:  

Summary Report (GENED-2)

1. DESCRIBE PROGRAM IMPROVEMENTS MADE AS A RESULT OF THE PREVIOUS ASSESSMENT OF GENERAL EDUCATION.
American History
a. Consideration and discussion of assessment results by the history faculty have led to attempts to increase student engagement and make better use of both primary sources and media in American History gen ed courses.

b. Some faculty members have increased their use of foreign media in American History coursework dealing with the contemporary period.

Humanities
a. The Culture and Society in the West sequence, with which faculty and students had progressively become more dissatisfied, was replaced during AY09-10 with an array of 1000-level courses, designed and taught by individual faculty to meet the SUNY Humanities SLOs.
Western Civilization

a. The Culture and Society in the West sequence, with which faculty and students had progressively become more dissatisfied, was replaced during AY09-10 with an array of 1000-level courses, designed and taught by individual faculty to meet the SUNY Western Civilization SLOs. 
2. IN THE COURSE OF CONDUCTING THIS CYCLE OF ASSESSMENT, WERE THERE ANY SIGNIFICANT DEVIATIONS FROM THE PLAN THAT WAS APPROVED BY THE GENERAL EDUCATION ASSESSMENT REVIEW (GEAR) GROUP?   If so, please comment on why the campus felt that it was necessary to make these changes and how these changes may have affected findings, if at all.

There were no deviations.

3. DESCRIBE THE MAJOR FINDINGS OF THIS ASSESSMENT
The online gen ed assessment system interface was upgraded to make it more faculty-friendly. The upgrade also automates the system and allows the administering offices to select by category the courses to be assessed, inform and remind the faculty about the assessment, log course sections that have completed the assessment, and produce simple reports.  For the first time, gen ed assessment data can be compared within and across categories, as well as longitudinally.
American History

a. The trend is for more students to meet or exceed all three outcomes than was the case in previous assessments. The percentage of students approaching or not meeting outcomes has diminished.
b. Student scores are roughly the same for all three outcomes.

c. One faculty member noted that: “Students who approached the standards were often unable to take clear connections between historical events” and “tended to discuss historical events out of context.”
Humanities

a. While a little less favorable than the 2006-07 results, the percentage of students meeting standards in the current assessment may be more accurate.

b. The existing Humanities rubric (see assessment criteria below) is actually an essay or paper assessment rubric.  The humanities faculty should develop a new rubric, analogous to rubrics already in use for social science and natural science gen ed course assessment, just as the humanities outcome is analogous to the social science and natural science outcomes.
Western Civilization

a. While the percentage of students meeting and not meeting both outcomes has remained roughly the same, the percentage of students exceeding standards in the current assessment is about the same as that of students approaching standards in 2006-07.  In other works, the percentage of students approaching and exceeding standards has switched since the last assessment, with about 30% of students exceeding standards.

b. One faculty member commented that some first-year students “show an in-class eagerness to learn that is not matched by their working habits out-of-class (i.e. in completing assignments, keeping up with readings, etc).”

c. A number of faculty comments suggest the following course improvements based on assessment results:

i. Incorporate more writing instruction 
ii. Provide opportunities for students to revise essays and papers where feasible

iii. Use study questions to help students learn what to read for

iv. Use essays and assignments to force students to make connections

v. Connect historical events with current events
vi. Where appropriate, require students to supplement course instruction with Learning Center tutoring.
4. DESCRIBE THE ACTIONS TO BE TAKEN TO ADDRESS THESE SPECIFIC FINDINGS, SHOWING THE RELATIONSHIP BETWEEN THE FINDINGS AND THE RESPONSE.

American History
Actions to be taken are:

a. “Continue to explore techniques that will enhance students’ ability to think critically about historical evidence.
b. Redesign courses as necessary “to engage with the concepts included under each outcome.”
Humanities

Actions to be taken are:

a. Develop a new rubric with face validity to assess the Humanities SLO and use it for the next assessment scheduled for 2012-13.
Western Civilization

Actions to be taken are:

a. Remind faculty that to designate specific assignments and key them outcomes so that assessments are not based on non-outcomes specific student work
b. Incorporate more writing instruction where possible 
c. Provide opportunities for students to revise essays and papers where feasible

d. Use study questions to help students learn what to read for

e. Use essays and assignments to force students to make connections

f. Connect historical events with current events
5. AS APPLICABLE, DESCRIBE WHAT HAS BEEN LEARNED THAT COULD BE HELPFUL IN YOUR NEXT ASSESSMENT CYCLE.  

American History:

See actions to be taken above.

Humanities

See actions to be taken above.

Western Civilization

See actions to be taken above.

APPENDIX: ASSESSMENT CRITERIA

	American History Rubric (adapted from Alfred State and SUNY Geneseo)

	
	1: Narrative

Knowledge of a basic narrative of American history: political, economic, social, and cultural
	2: Common Institutions
(Knowledge of Common American institutions and how they have affected different groups)
	3: Relationship with Rest of World
(Understanding of America’s Evolving Relationship with the Rest of the World)

	4 

Exceeds
	The student can develop a basic narrative of American history that includes political, economic, social, and cultural components over a span of at least 100 years.
	The student demonstrates a thorough knowledge of at least two common American institutions and how they have affected different groups in American society.
	The student can describe the evolving relationship between the United States and other parts of the world components over a span of at least 100 years.

	3 

Meets
	The student can identify a basic narrative of American history and shows some knowledge of the following components: political, economic, social, and cultural.
	The student demonstrates knowledge of one common American institution and how it has affected different groups in American society.
	The student can describe the evolving relationship between the United States and the rest of the world for a limited period. 

	2

Approaches
	The student demonstrates little knowledge of a narrative of American history, or did not demonstrate knowledge of all of the following components: political, social, cultural, and economic.
	The student can demonstrate knowledge of one common American institution, but not how it affected different groups in American society.
	The student demonstrates little knowledge or the United States’ relations with the world, or of how they have evolved over time.

	1 

Does Not Meet
	The student demonstrates no knowledge of a narrative of American history.
	The student demonstrates little knowledge of common American institutions or how they relate to different groups in American society.
	The student did not recognize America’s evolving relationship with the rest of the world.


HUMANITIES RUBRIC

The A Paper (exceeds standards)
Thesis:  Easily identifiable, plausible, novel, sophisticated, insightful, crystal clear.

Structure:  Evident, understandable, appropriate for thesis. Excellent transitions from point to point.  Paragraphs support solid topic sentences.

Use of evidence:  Primary source information used to buttress every point with at least one example.  Examples support mini-thesis and fit within paragraph.  Excellent integration of quoted material into sentences.

Analysis:  Author clearly relates evidence to "mini-thesis" (topic sentence); analysis is fresh and exciting, posing new ways to think of the material.

Logic and argumentation:  All ideas in the paper flow logically; the argument is identifiable, reasonable, and sound.  Author anticipates and successfully defuses counter-arguments; makes novel connections to outside material (from other parts of the class, or other classes) which illuminate thesis. 

Mechanics:  Sentence structure, grammar, and diction excellent; correct use of punctuation and citation style; minimal to no spelling errors; absolutely no run-on sentences or comma splices.

The B Paper (meets standards)

Thesis:  Promising, but may be slightly unclear, or lacking in insight or originality.

Structure:  Generally clear and appropriate, though may wander occasionally.  May have a few unclear transitions, or a few paragraphs without strong topic sentences.

Use of evidence: Examples used to support most points.  Some evidence does not support point, or may appear where inappropriate.  Quotes well integrated into sentences.

Analysis:  Evidence often related to mini-thesis, though links perhaps not very clear.

Logic and argumentation:  Argument of paper is clear, usually flows logically and makes sense.  Some evidence that counter-arguments acknowledged, though perhaps not addressed.  Occasional insightful connections to outside material made.

Mechanics:  Sentence structure, grammar, and diction strong despite occasional lapses; punctuation and citation style often used correctly.  Some (minor) spelling errors; may have one run-on sentence or comma splice.

The C Paper (meets standards)

Thesis:  May be unclear (contain many vague terms), appear unoriginal, or offer relatively little that is new; provides little around which to structure the paper.

Structure:  Generally unclear, often wanders or jumps around. Few or weak transitions, many paragraphs without topic sentences. 

Use of evidence:  Examples used to support some points.  Points often lack supporting evidence, or evidence used where inappropriate (often because there may be no clear point). Quotes may be poorly integrated into sentences.
Analysis:  Quotes appear often without analysis relating them to mini-thesis (or there is a weak mini-thesis to support), or analysis offers nothing beyond the quote.

Logic and argumentation:  Logic may often fail, or argument may often be unclear.  May not address counter-arguments or make any outside connections.

Mechanics:  Problems in sentence structure, grammar, and diction (usually not major).  Errors in punctuation, citation style, and spelling.  May have several run-on sentences or comma splices.

The D Paper (approaches standards)

Thesis:  Difficult to identify at all, may be bland restatement of obvious point.

Structure:  Unclear, often because thesis is weak or non-existent. Transitions confusing and unclear.  Few topic sentences.

Use of evidence:  Very few or very weak examples.  General failure to support statements, or evidence seems to support no statement.  Quotes not integrated into sentences; "plopped in" in improper manner.

Analysis:  Very little or very weak attempt to relate evidence to argument; may be no identifiable  argument, or no evidence to relate it to.

Logic and argumentation:  Ideas do not flow at all, usually because there is no argument to support.  Simplistic view of topic; no effort to grasp possible alternative views.
Mechanics:  Big problems in sentence structure, grammar, and diction.  Frequent major errors in citation style, punctuation, and spelling.  May have many run-on sentences and comma splices.

The F Paper (does not meet standards)

Shows obviously minimal lack of effort or comprehension of the assignment.  Very difficult to understand owing to major problems with mechanics, structure, and analysis.  Has no identifiable thesis, or utterly incompetent thesis.

Source: adapted from http://www.fordham.edu/halsall/med/rubric.html itself adapted from a internet post by Patrick Rael <prael@polar.Bowdoin.EDU>, " Re: what to say to students", [H-Teach@msu.net], 2 April 1996

WESTERN CIVILIZATION RUBRIC

4  [Exceeds standard] Student demonstrates knowledge of the content areas at a high level of accuracy and precision, a capacity to comprehend, discuss, and write about texts from different periods with intellectual sophistication, and an ability to synthesize and to make insightful comparisons among different cultural contributions to Western history. 

3  [Meets standard] Student demonstrates a substantial competence and overall accuracy regarding the specified content areas, a somewhat complex and sophisticated capacity for comprehending, discussing, and writing about texts from different historical periods, and an ability to make intelligent comparisons among different cultural contributions to Western history.

2  [Approaches standard] Student demonstrates knowledge of the specified content areas at a modest level of accuracy and demonstrates a basic competence but a lack of sophistication in comprehending, discussing, and writing about texts from the different historical periods.

1 [Does not meet standard] Student demonstrates knowledge of the specified content areas at a low level of accuracy and demonstrates very limited skills at comprehending, discussing, and writing about texts from the different historical periods. 
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